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Abstract:

This study aimed to identify the training needs of support teachers working in inclusive
schools in Amman and Zarga. The descriptive methodology was adopted, and a tool consisting of
29 items distributed across five main dimensions was used: teaching methods and curriculum,
monitoring and assessment, school environment adaptation and classroom management, methods of
social and emotional support, and communication and management. The tool was applied to a
sample of 84 support teachers, who were selected using the purposive sampling method based on
their direct involvement in inclusive education settings. The results indicated that the most
prominent training needs were in the aforementioned dimensions. The findings also revealed no
statistically significant differences in training needs based on gender, years of experience, or
academic qualification. These results emphasize the need for specialized training programs that
enhance the competence of teachers working in inclusive education environments.
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Introduction

Jordan has witnessed significant progress in the services provided to
students with disabilities, particularly in inclusive education within public
schools. This progress has been driven by the implementation of the 10-
Year Strategic Plan for Inclusive Education (2020-2030), launched by the
Ministry of Education in cooperation with the Higher Council for the
Rights of Persons with Disabilities. The plan aims to meet the
requirements and objectives of providing the highest possible quality of
education for students with disabilities, ensuring their full rights, and
granting them access to all programs, services, and facilities within
educational institutions (Ministry of Education, 2020).

As numerous studies have indicated, inclusion offers multiple benefits
for students with disabilities by addressing their specific learning needs
within  inclusive  educational settings. These benefits include the
development of essential academic skills—such as reading, writing, and
mathematics—alongside the enhancement of communication and social
interaction abilities. Inclusion also contributes positively to students'
emotional well-being. From a broader social perspective, students in
general education classrooms demonstrate notable improvements in their
relationships with peers with disabilities, with teachers playing a crucial
role in facilitating and nurturing these interactions.(Al-Ali & Al-Bustanji,
2015).

The current approach to educating students with disabilities
emphasizes instruction in an appropriate and less restrictive learning
environment. necessitating a comprehensive review of educational policies
and legislation (Sanchez et al., 2023). Inclusive education supports all
learners by addressing their diverse needs and abilities while safeguarding
their right to quality education. It fosters inclusive educational
communities where students are empowered to reach their full potential
through participation in natural learning settings. To realize this vision, it
is essential to prepare the educational environment by equipping teachers
and administrators with proper training and by providing the tools and
resources necessary to achieve the goals of inclusion (Al Shammari,
2019).

The national strategy for the inclusion of persons with disabilities in
educational institutions (2019-2029), as stated in Article 18(e) of the Law
on the Rights of Persons with Disabilities No. 20 of 2017, was launched
under the slogan: “Our right is one, and our means are different. Inclusive

471



The Jordanian Association for Educational Sciences, Jordanian Education Journal, Vol (11), No (1),
Supplement (1) 2026

education is a right for all” The strategy outlines the policies and
legislation that guide the practical implementation of inclusive education.
Its key objectives include improving the efficiency of school principals
and teachers; reviewing pre-service and in-service teacher preparation
programs; and providing training for teachers on managing inclusive
classrooms. This training involves designing behavior —modification
programs, developing individualized educational plans, reviewing early
intervention programs, employing assistive technology, and adapting
curricula and educational plans to support inclusive practices (Ministry of
Education, 2019).

Researchers have recently focused on studying the training needs of
teachers within the context of inclusive education practices. These needs
can be categorized into two main areas: general training requirements
related to inclusive education—such as its philosophy, significance, types,
and the role of the inclusive teacher—and specific training needs related to
instructional practices. These include planning and delivering lessons,
selecting appropriate teaching methods for all students, modifying the
classroom environment, adapting assessment and evaluation strategies,
adjusting and modifying curricula, and addressing training needs related to
working with parents (Da Silva & Silva, 2023).

The role of the Learning Support Teacher (LST) is to assist both
general education teachers and students with disabilities by developing and
implementing supportive inclusion programs that enhance the acquisition
of fundamental concepts within the educational curriculum. This role
requires that teachers in the field of special education receive professional
preparation through specialized programs and training courses (Al-
Malkawi, A., 2019) According to the Jordanian Ministry of Education
(2020), LSTs have received training courses and programs related to
inclusive education; therefore, this study aimed to explore the ongoing
training needs of LSTs following the implementation of these programs.

The study by Da Silva and Silva (2023) aimed to investigate the
importance of training special education teachers to enhance the
comprehensive inclusion of students with disabilities in inclusive schools,
through the joint training of both classroom teachers and special education
teachers. The sample consisted of seven classroom teachers and two
special education teachers. The results revealed several challenges that
need to be addressed in practice and teacher training, including identifying
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appropriate teaching methods, organizing the classroom environment, and
addressing the needs of students with various disabilities.

The study by Sanchez et al. (2023) analyzed the school community’s
perception of training new teachers to provide a comprehensive and high-
quality educational response for all students. A descriptive methadololgy
was employed, and the study sample consisted of 78 teachers in Spain. The
results indicated a clear deficiency in teacher training related to inclusion
and a gap between theoretical knowledge and practical application.
Accordingly, the study recommended reconsidering the planning of
teacher training programs in universities to ensure that new teachers
receive adequate preparation for inclusive education.

Similarly, Trivifio-Amigo et al. (2022) conducted a study to analyze
teachers’ preparation for inclusive education and identify differences
between primary and secondary education. The sample included 961
teachers. The findings revealed that many teachers believe their training is
insufficient to address student diversity. However, most teachers reported
that ongoing professional development helped enhance their inclusive
teaching skills and better prepared them to participate in inclusion-focused
training courses.

The study by Al-Hadid (2022) aimed to identify the training needs of

teachers in inclusive education schools within the Marka District
Education Directorate, from the perspective of educational supervisors. A
descriptive-analytical methadololgy was employed, and the sample
consisted of 49 male and female supervisors from the Supervision
Department. The results indicated that all teacher training needs in this
specialized field received average ratings. Additionally, the study found no
statistically significant differences in the training needs of teachers in
inclusive education schools in the Marka District, from the supervisors’
point of view, based on gender, academic qualification, or years of
experience.
The main identified training needs focused on enhancing teachers’
understanding of the philosophy and objectives of inclusive education,
developing their skills in adapting instructional activities to suit all
students, and acquiring effective strategies for managing

Al-Oufi (2020) conducted a study to identify the training needs of
teachers working in inclusion schools in Makkah Al-Mukarramah. The
study employed a descriptive research methodology and involved a sample
of 112 teachers. The findings revealed several key areas of need, with the
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most prominent being methods of communication with students, which
recorded the highest mean score. This was followed by a need for training
in behavior modification strategies and the effective use of instructional
tools and aids in the classroom. The results also highlighted the ways in
which special education teachers interact with individuals with disabilities
based on the type and degree of disability. Additionally, the study
addressed methods for integrating students with special needs into schools,
fostering positive attitudes toward them, and building constructive
relationships with them.

After reviewing previous studies, it was noted that many aligned with
the variables of the current study. For example, Da Silva and Silva (2023)
aimed to train teachers in special education fields to improve the
comprehensive inclusion of students with disabilities in inclusive schools.
Several studies shared similar variables with the current study but differed
in their objectives. For instance, Sanchez et al. (2023) analyzed the school
community’s  perception of traming new teachers to provide a
comprehensive and high-quality educational response for all students.
Similarly, Al-Aoufi (2020) identified the training needs of teachers in
inclusive  schools, including curriculum analysis and  modification,
teaching methods, and managing inclusive classrooms.

The Problem of the Study

The problem addressed in this study arises from the increasing
attention paid by the Jordanian Ministry of Education to the inclusive
education project, which has been implemented in public schools for
several years with the aim of promoting equal educational opportunities
for all students, including those with disabilities. Over time, it has become
necessary to conduct evaluative studies to examine the actual
implementation of this project and to identify the challenges that hinder
the effective achievement of its goals.

Despite the years that have passed since its implementation in public
schools, the Ministry’s efforts to apply inclusive education continue to
face various challenges. pointed to obstacles related to the lack of
resources and specialized training, as well as poor coordination between
support teachers and general education teachers. Similarly, studies by
(Arnaiz et al, 2023; Ainscow, 2020; Savolainen et al., 2020). emphasized
that the effectiveness of inclusive education largely depends on proper
planning, continuous evaluation, and the provision of adequate support and
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training for educational staff.

The competence of support teachers is a key factor in the success of
the inclusion process, particularly in enhancing their collaboration with
general education teachers within the classroom Radojlovic et al. (2022).
Therefore, there is an urgent need to examine their professional and
training status and to identify their training needs in terms of type and
importance, in order to improve their competencies and enable them to
support students effectively within an inclusive educational environment
(Sidiki & Kawai, 2020). Accordingly, this study seeks to identify these
needs and propose a framework that contributes to the development of
more effective training programs. Therefore, the study sought to answer
the following questions:

1. What are the training needs of Learning Support teachers in inclusive
schools?

2. Are there statistically significant differences, at the significance level
of (@ < 0.05), n the traning needs of Learning Support teachers
attributed to the study variables: gender (male/female), years of
experience (less than 3 years, 3—7 years, more than 7 years), and
academic qualification?

Significance of the Study
1. Theoretical Significance

The theoretical significance of this study is that it provides
information on the essential training needs of teachers to ensure the
successful inclusion of students with disabilities in inclusive schools.
Furthermore, the study enriches the theoretical literature in the field of
special education by contributing additional research on the training needs
of learning support teachers, which can be a focus for future studies.
2. Practical Significance

This study contributed to the development of a tool for measuring the
training needs of Learning Support teachers, aimed at improving and
enhancing the instruction of students with disabilities in general education
classrooms. It also provides decision-makers at the Ministry of Education
with data on the training needs of Learning Support teachers, enabling the
design of appropriate programs to meet those needs.

Conceptual and Oprerational Definitions of the Study

Training Needs (Conceptual Definition):
Al-Oufi (2021) defined training needs as “a set of changes that must
be made i an individual’s knowledge, skills, experiences, behavior, and
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attitudes to make them qualified to efficiently perform the duties and
responsibilities of their current job.”

Inclusive Schools:

Schools that provide inclusive education services and ensure the
enrollment of all students in general education classrooms within schools
located in their residential areas. These schools offer high-quality services
and support programs that enable students to succeed in the core
curriculum. (Ministry of Education, 2020)

Inclusive Schools (Oprerational Definition):

The schools in which the study participants are employed and where
they teach students with disabilities in the governorates of Amman and
Zarga in the Hashemite Kingdom of Jordan.

Learning Support Teacher (Conceptual Definition):

A Learning Support teacher is a special education teacher who assists
the regular classroom teacher in all aspects of the educational process. The
role of the support teacher focuses on contributing to the creation of an
inclusive learning environment to ensure that all students have access to
equitable education, develop their skills, and help them reach their full
potential. (Ministry of Education, 2020)

Learning Support teachers (Oprerational Definition: This study's
participants are special education teachers who teach students with
disabilities in inclusive schools.

Dilimitationes and Limitation of the Study

— Spatial Scope: The study was conducted in inclusive education
schools located in the governorates of Amman (the capital) and Zarga.

— Temporal Scope: The study was conducted during the first semester
of the 2023-2024 academic year.

— Human Scope: The study was conducted on Learning Support
teachers working in inclusive schools in Amman and Zarga
governorates.

— Study Limitation: The small number of male Learning Support
teachers participating in the study, due to the limited number of
mclusive schools for boys, impacted the study’s results.

Study Methodology
To achieve the study's objectives, the descriptive survey method was
employed. This method allows for the collection and analysis of data
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regarding teachers' current training needs and enables the generalization of
the findings.

Population and Sample of the Study

The population of the current study consisted of all Learning Support
teachers in inclusive schools in the governorates of Amman (the capital)
and Zarga, totaling 104 teachers—8 males and 96 females—according to
statistics from the Jordanian Ministry of Education for the 2022/2023
academic year. A purposive sampling method was used to select
participants from this population. A questionnaire was distributed
electronically to reach as many participants as possible. All returned
questionnaires were valid for coding, analysis, and processing,
representing approximately 80.7% of the total study population.

Table 1 presents the distribution of study participants according to
demographic variables.

Table 1 Distribution of the Study Sample According to Demographic

Variables
Study Variables Categories Frequency | Percentage
Male 5 6.0
Gender Female 79 94.0
Total 82 100.0%
Bachelor’s 73 86.9
Academic Degree Graduate studies 11 13.1
Total 82 100%
Amman 67 79.8
Area Zarga 17 20.2
Total 82 100.0%
Less than 3 years 40 48.8
Years of experience 3 — less than 7 years 22 26.8
7 years or more 20 24.4
Total 82 100.0%

Study Tool

After reviewing the theoretical literature and analyzing previous
studies related to the topic—such as the Ten-Year Strategy Plan for
Inclusive Education (Ministry of Education, 2020), Al-Khatib (2018), Al-
Hadid (2022), and studies by Sanchez et al. (2023) and Pit-ten Cate et al.
(2018)—the study tool was developed to assess the training needs of
Learning Support teachers in inclusive schools in Amman and Zarga. It
consisted of 29 items, along with demographic variables. These items were
organized into five dimensions, as follows:
1. First Dimension: Teaching methods and curriculum — consisting of 6
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2. Second Dimension: School environment adaptation and classroom
management — consisting of 7 items.

3. Third Dimension: Social and emotional support strategies — consisting
of 5 items.

4. Fourth Dimension: Assessment and follow-up — consisting of 6 items.

5. Fifth Dimension: Administration and communication — consisting of 5

items.
Study Tool Validity

A. Content Validity.

To ensure the Study Tool’s clarity and relevance, it was initially
reviewed by a panel of 11 experts, including faculty members from
Jordanian universities and specialists in the field. The experts were asked
to provide feedback on the accuracy and appropriateness of the content.

All expert feedback was considered, and linguistic adjustments were
made to some items. Items from the initial draft that did not reach at least
80% agreement, which was the minimum standard set by the reviewers to
judge their validity, were removed. Items that received full agreement
from the reviewers were retained without any modifications.

The final study tool consisted of 29 items distributed across the five
previously mentioned dimensions, in additon to the demographic
variables.

B. Construct Validity of the study tool

To assess the construct validity of the study tool, it was administered
to evaluate its internal consistency by calculating the Pearson correlation
coefficient between each item and its corresponding dimension, as well as
between each item and the total score of the tool. The results are presented
in Table 2.
Table 2 The correlation coefficients of the items with their corresponding

dimension and the total score of the tool

The dimension of teaching The dimension of S.ChOOI The dimension of social and
- environment adaptation and -
methods and curricula emotional support
classroom management
Correlation Correlation Correlation
coefficient with coefficient with coefficient with
Item The Item The Item The
. . The tool . . The tool . . The tool
dimension dimension dimension

1 **(),699 ** 581 7 **(.624 **(,538 14 **(),653 **(,584
2 **(,712 **0.635 8 **(0,724 **0,643 15 **(,678 **0.611
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The dimension of teaching
methods and curricula

The dimension of school
environment adaptation and
classroom management

The dimension of social and
emotional support

Correlation Correlation Correlation
ltem coefficient with ltem coefficient with Item coefficient with
. The_ The tool . The_ The tool . The_ The tool
dimension dimension dimension

3 **0,713 **0.619 9 **(0.616 **(,552 16 **(,782 **(0.694

4 **(.698 **0.602 | 10 **0.644 **(0,512 17 **(0,706 **0.529

5 **0.674 **0.620 | 11 **(0.656 **0.610 18 **(0,736 **0.515
6 **0.634 **0.611 | 12 **0.639 **(0.586
13 **0.630 **0.579

The dimension of monitoring
and assessment

The dimension of
communication and
management adaptation

Correlation Correlation
coefficient with coefficient with
Item The Item The
dimension The tool dimension The tool
19 **(),724 **(0.617 25 **(,652 **0,574

The dimension of teaching
methods and curricula

The dimension of school
environment adaptation and
classroom management

The dimension of social and
emotional support

Corr_elation ltem Cm_'rglatior_] Item Co_rrglatior_l

ltem r_:ro:]z:flaent with (_;lf)ﬁ;"flment with (_:Igﬁ(:flment with
dimension The tool dimension The tool dimension The tool
20 **(.665 **0579 | 26 **(.689 **(.580
21 **(.669 **0.602 | 27 **().658 **(.594
22 **(.654 **0.566 | 28 **0.614 **(0.518
23 **(.700 **0.620 | 29 **(.642 **(0.530
24 ** 0694 **(.602

** Statistically significant at the level of (a <0.01)

Pearson correlation coefficients were also calculated between the
dimensions of the training needs tool for Learning Support teachers in
inclusive schools in the Hashemite Kingdom of Jordan and the total score
of the tool, as shown in Table 3:
Table 3 Correlation coefficients between the dimensions and the total score

of the tool
. S.ChOOI Social
Teaching | environment
- and Assessment [ Management
The methods | adaptation - Total
- - emotional and and
dimensions and and . . score
. support | monitoring | communication
curricula | classroom .
strategies
management
Teaching faled
1 **0.84 . **0,787 **0.731
methods and 0.843 0.836 0.78 0.73 0.911
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School
Teaching | environment
The methods | adaptation
dimensions and and
curricula | classroom
management

Social
and Assessment | Management
emotional and and
support | monitoring | communication
strategies

Total
score

curricula

School
environment
adaptation and 1 **0.860 **0.813 **0.752 **0.934
classroom
management

Social and
emotional
support
strategies

Assessment

o 1 **0.775 **0.928
and monitoring

M anagement
and 1 **0.876
communication

Total score 1

**Statistically significant at the level of (0.01 > a)

Table 3 shows high and statistically significant correlation
coeflicients at the level of a < 0.01 between the dimensions of the training
needs tool for Learning Support teachers in inclusive schools and the total
score of the tool. The correlation coefficients ranged from 0.876 to 0.950,
mndicating a degree of nternal validity i the tool’s dimensions.

Reliability of the study tool

To ensure the reliability of the study tool, it was administered to the
target sample consisting of 84 male and female teachers from the study
population. Internal consistency reliability coefficients were calculated
using the Cronbach’s Alpha formula, and Table 4 presents the Cronbach’s
Alpha reliability values for each dimension and for the overall items of the
tool.
Table 4 Cronbach’s Alpha internal consistency coeflicients for the study tool

1 **0. 882 **0.803 **0.950

Dimensions of the tool Cronbach’s Alpha | Number of items

Teaching methods and curricula 0.909 6

School environment adaptation and

classroom management 0.934 !
Social and emotional support

strategies 0.958 S

Assessment and monitoring 0.954 6
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Dimensions of the tool Cronbach’s Alpha | Number of items
Management and communication 0.942 5
Total score 0.981 29

Scoring criterion for the study tool
To score the study tool, the four-point Likert scale was adopted, in
which each item is assigned a single score, represented numerically as (1,
2, 3, 4) respectively according to the responses. For the purpose of
assessing the results based on the mean scores of the items, the following
formula was used:
(Maximum value — Minimum value) / Number of Levels =(4-1)/3=1.00
Table 5 presents the benchmark values used to assess the mean
responses of the sample members on the study tool.
Table 5 Standard values for assessing the mean responses of the sample
members on the items of the study tool

The score Mean Value
Low 1.00 - 1.99
Moderate 2-2.99
High 3.00 - 4.00

Statistical Analysis
The data were processed using the Statistical Package for the Social

Sciences (SPSS, version 23) to address the study questions through the

following statistical methods:

— Frequencies and percentages were extracted to describe the distribution
of the study participants.

— Pearson’s correlation coeflicient was used to determine the construct
validity of the study tool items.

— Cronbach’s alpha formula was applied to verify the internal
consistency reliability.

— To answer the first question, means, standard deviations, and ranks
were calculated for the level of training needs of Learning Support
teachers in inclusive schools.

— To answer the second question, means and standard deviations were
calculated for the participants’ responses according to the variables of
gender, academic qualification, and years of experience. In addition, a
Three-Way MANOVA (Multivariate  Analysis of Variance) was
conducted based on these study variables.

Study Result and Discussion
Results related to the first research question: “What are the
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training needs of Learning Support teachers in inclusive schools?”

The mean values, standard deviations, ranks, and response levels of
the study participants were calculated for each dimension and for the
overall score on the training needs tool for Learning Support teachers in
inclusive schools. The dimensions were ranked in descending order based
on the mean values. Table 6 demonstrates this.

Table 6 The means, standard deviations, and ranks of the dimensions of the
training needs tool for Learning Support teachers in inclusive schools,
arranged in descending order according to the means

# Dimensions Mean Staf‘d"f‘rd Rank Score
Dewviation
1. | Teaching methods and curriculum 2.57 0.85 1 Moderate
School environment adaptation and
2. classroom management 2.30 0.91 3 Moderate
3 Methods of social and emotional 598 0.99 4 Moderate
support
4, Assessment and Monitoring 2.49 0.98 2 Moderate
5. | Management and Communication 2.16 0.98 5 Moderate
The total score of the tool 2.37 0.86 Moderate

Table 6 shows that the owerall training needs of Learning Support
teachers in inclusive schools were at a moderate level, with a mean of
(2.37) and a standard deviation of (0.86). The dimensions of the tool were
ranked as follows: in the first place came the dimension of “Teaching
Methods and Curriculum” with a moderate level, followed by the
dimension of “Assessment and Monitoring” in second place, also with a
moderate level. In third place was the dimension of “Classroom
Management and School Environment Adaptation,” also at a moderate
level. The means, standard deviations, ranks, and evaluation scores for the
items within each dimension of the tool were also calculated, and the
results were as follows:

First: The dimension of Teaching Methods and Curriculum

Table 7
Standard
# Item Mean Deviation Rank Score
2 Using technology in teaching 283 0.93 1 Moderate

students with disabilities

Modifying and adapting curricula
4 for students with disabilities based 2.76 1.06 2 Moderate
on individual needs

Using educational tools and aids in

teaching students with disabilities 258 098 3 Moderate
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# Item Mean Standqrd Rank Score
Dewviation
Using enrichment activities
5 according to the needs of students 2.56 1.02 4 Moderate
with disabilities
Varying methods and strategies
based on students’ individual needs
3 (cooperative learning, peer teaching, 2.38 107 5 Moderate
individualized instruction
Preparing individualized educational
6 plans that support the inclusion of 2.31 1.08 6 Moderate
students with disabilities
The owerall mean of the dimension 2.57 0.85 Moderate

It is observed from Table 7 that the mean scores for the items ranged
between (2.31 — 2.83), indicating a moderate level of agreement on these
items. As for the overall dimension, it obtained a mean score of (2.57) and
a standard deviation of (0.58), indicating a moderate level. Item (2) ranked
first within the dimension with a moderate score, while item (6) ranked
last, also with a moderate score.

Second: The dimension of School Environment Adaptation and
Classroom Management

Table 8
# Item Mean Staf‘d?‘rd Rank Score
Dewviation
The use of appropriate behavior
13 modification strategies is essential for 2.68 112 1 Moderate
students with disabilitie.
Adaptation of classroom facilities for
! P students with disabilities 237 1.06 2 Moderate
Implementing standardized procedures to
12 maintain the seamless progression of 2.33 1.08 3 Moderate
activities
Supporting the independence of students
10 | with disabilities in performing classroom 221 1.02 4 Moderate
activities
Removing distractions (such as tools or
; soundsg)J for students v(vith disabilities 220 113 S Moderate
Providing opportunities for students with
11 disabilities to engage in free play at 2.18 1.10 6 Moderate
appropriate times
Time management and organization in the
8 educatior%1 of students V\?ith disabilities 2.14 105 ! Moderate
The owerall mean of the dimension 2.30 0.91 Moderate
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It is evident from Table 8 that the mean scores of the items ranged
from 2.14 to 2.68. The overall dimension recorded a mean score of 2.30
with a standard deviation of 0.91, indicating a moderate level. Item 13
ranked first within this dimension with a moderate score, while Item 8
ranked last, also receiving a moderate score.
Third: The Dimension of Social and Emotional Support Strategies
Table 9 Means, standard deviations, and ranks of the items in the dimension
of social and emotional support strategies, arranged in descending order

based on the means

Standard

# Item Mean L Rank Score
Dewviation
Understanding the emotional needs of Moderat
15 students with disabilities 2:30 106 1 e
Training on providing emotional and Moderat
18 | psychological support to families and 2.29 115 2 o
students
Assisting students with disabilities in Moderat
17 living positive social experiences 221 106 3 e
14 Assisting studepts with dIS.al.)I.h.tIeS 296 103 4 Moderat
understand social responsibilities e
16 Using non-currlcu!ar group activities in |, ¢ 1.02 5 Moderat
the learning process e
The owerall mean of the dimension 2.28 0.99 Moderate

It is noted from Table 9 that the mean values ranged between (2.25 —
2.30) with a moderate score on the items. As for the dimension as a whole,
it obtained a mean score of 2.28 with a standard deviation of 0.99,
reflecting a moderate level. Item 15 ranked first within the dimension with
a moderate score, while item 16 ranked last, also with a moderate score.

Fourth: The Dimension of Evaluation and Monitoring

Table 10 the means, standard deviations, and ranks of the items related to

the dimension of evaluation and monitoring, arranged in descending order
according to the means

# Item Mean Starlda}rd Rank Score
Dewviation
20 Modification and adaptation of assessment 263 112 1 Moderate

methods according to students’ needs

Sufficient knowledge of the principles for
24 identifying signs of disability and 2.56 111 2 Moderate
developmental delay.

Identifying methods for evaluating the
19 teaching process for students with 2.50 1.04 3 Moderate
disabilities
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# Item Mean Standqrd Rank Score
Dewviation
22 | Writing reports for students with disabilities | 2.46 1.03 4 Moderate
Working as part of a multi-disciplinary team
2 in inclusive education 242 113 5 Moderate
21 Using diagnostic i(eJ:tlz and standardized 237 110 6 Moderate
The owerall mean of the dimension 2.49 0.98 Moderate

It is observed from Table 10 that the mean scores of the items within
the evaluation and monitoring dimension ranged from 2.37 to 2.63. The
overall dimension recorded a mean score of 2.49 with a standard deviation
of 0.98, indicating a moderate level. Item 20 ranked first within this
dimension with a moderate score, while Item 21 ranked last, also receiving
a moderate score.

Fifth: The Dimension of Management and Communication
Table 11 The means, standard deviations, and ranks of the items in the
manage ment and communication dimension, arranged in descending order
according to the means

Standard
# Item Mean Deviation Rank Score
Knowledge of the principles for
29 | admitting students with disabilities into | 2.38 1.09 1 Moderate
inclusive schools
28 The need_ to receive feedback_ and 297 110 2 Moderate
evaluation from the supervisor
Monitoring the implementation of
27 plans with the administration 218 111 3 Moderate
25 Communication with schgol leadership 201 106 4 Moderate
and the supervisor
% Co_mmun_lcatlon W|_th families in 1.96 1.09 5 Moderate
inclusive education schools
The owerall mean of the dimension 2.16 0.98 Moderate

It is observed from Table 11 that the mean values of the items ranged
from 1.96 to 2.38. The overall dimension recorded a mean score of 2.16
with a standard deviation of 0.98, indicating a moderate level. Item 29
ranked first within the dimension with a moderate score, while Item 26
ranked last with a low score.

The results of the study indicated that the training needs of Learning
Support teachers in inclusive schools, as a whole, were at a moderate level,
with a mean score of 2.37. This suggests that there is a moderate level of
need across a range of overall dimensions. This indicates the existence of
specific gaps in training that may require further attention to enhance the
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skills and competencies of teachers. These findings are consistent with Al-
Hadid’s study (2022), which reported that all training needs—both
educational and personal—for teachers in inclusive schools were rated at a
moderate level. However, they are inconsistent with the findings of Al-
Owaifi’s study (2020), which identified a strong need for the development
of effective teaching strategies and guidance for special education teachers
in inclusive schools.

The results of the study indicated that the dimension of teaching
methods and curriculum received the highest mean score. This reflects a
high level of attention to the importance of enhancing teachers’ skills and
competencies in appropriate instructional methods for the inclusion of
students with disabilities, with a particular focus on the use of technology,
curriculum  modifications, and the preparation of individualized
educational plans for students with disabilities. The item addressing “the
use of technology in teaching students with disabilities” received the
highest mean score within this dimension, reflecting teachers’ strong
interest and willingness to integrate technology into inclusive classrooms.
Recent studies show that technology can aid in enhancing access to the
curriculum and promoting the independence of students with disabilities.
For example, Edyburn & Hariharan (2017) highlighted that technology is
considered an excellent tool for adapting educational content and
delivering it in accessible formats that address the diverse needs of
students. The item titled ‘“Preparing individualized educational plans
(IEPs) that support the inclusion of students with disabilities” ranked last,
indicating challenges in this area. Individualized educational plans are
considered essential for providing targeted and effective support to each
student, and the results suggest a need for further training in this field.

Concerning the dimension of monitoring and assessment, this area
ranks second, highlighting the need for teachers to strengthen their skills in
evaluating student performance using methods that accommodate the
diversity of abilities and needs. The results reveal a variety of challenges
related to this dimension. The item concerning the modification and
adaptation of assessment methods according to students’ needs ranks first,
indicating the importance of tailoring assessment processes to the needs of
students with disabilities. Research conducted by Slimani (2024) showed
that appropriate assessment plays a crucial role in supporting students’
learning and contributes to improving their educational experience. Based
on the results of this dimension, it is clear that the challenges and
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opportunities related to assessment and monitoring in inclusive education
require specific training strategies and effective methodologies aimed at
enhancing teachers’ skills in this field.

With regard to the dimension of school environment adaptation and
classroom management, it emphasizes the importance of creating a school
setting that is suitable for all students. The item related to the use of
appropriate behavior modification strategies recorded the highest mean
within  this dimension, indicating the significance of applying specific
techniques to increase, reduce, or shape student behavior. This is
supported by the studies of (Al-Khodr & Al-Surour, 2019; Fayez & Rehab,
2023) which highlighted the importance of implementing behavior
modification strategies in inclusive educational settings.

As for the dimension of social and emotional support strategies, the
results indicate that there are areas that can be improved to enhance the
support provided within the educational environment. The item related to
understanding the emotional needs of students with disabilities reflects the
importance of addressing their emotional well-being. Studies such as that
of AkShammari and AlAjmi (2017) have shown that understanding the
emotional needs of students is essential for their effective inclusion, and
that providing a supportive environment helps foster a sense of acceptance
and reduces behavioral issues.

Results of answering the second question, which stated: ‘Are
there statistically significant differences at the significance level (o <
0.05) in the mean scores of Learning Support teachers in inclusive
schools regarding their training needs, attributable to the variables of
(gender, academic qualification, and years of experience)?’

The means and standard deviations of the participants’ responses were
calculated according to the study variables (gender, academic
qualification, and years of experience). Table 12 presents the results for
each dimension as well as the overall score.
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Table 12 Means and standard deviations of the Learning Support teachers’
scores ininclusive schools regarding training needs according to the study

variables
Variables Levels Stausuc.al The dimensions and the overall score of the tool
Analysis
Teaching Adaptat.mn of the School Support Monitoring Management Total
Methods and Environment and Stratesies and and Score
Curricula Classroom Management & Evaluati C ication
Mean 243 174 184 187 2.60 .08
Male Standard 0.82 0.43 0.43 0.43 0.93 0.31
Deviation
Gender Mean 758 734 730 15 PRE 739
Female Standard 0.86 0.93 101 0.99 0.98 0.89
Deviation
Yearsof | Lessthan3 | pp 277 230 240 2.63 228 2.50
Experience Years
Standard 0.85 0.90 0.98 0.99 1.00 0.6
Dewviation
Mean 736 121 1107 136 PRE 136
37 Years gt@?‘d 081 0.92 0.93 0.8 097 0.82
eviation
ks bl vl bl vl
a7 str;za:;d 739 121 114 13 194 1
Years da 0.83 0.96 1.07 1.06 0.96 0.92
Deviation
Academic | popore | Mean 256 223 228 246 218 136
Qualification
Standard 0.86 0.90 0.96 0.95 0.96 0.85
Dewviation
P°§grad“ate Mean 267 243 227 2.63 205 244
egrees
Standard 0.83 102 119 122 117 0.97
Deviation
Mean 257 230 228 249 2.16 237
Total Standard 0.85 0.91 0.99 0.93 0.98 0.86
Deviation

It is observed from Table 12 that there are noticeable differences in
the mean scores of participants’ ratings on the dimensions and the total
score of the training needs tool in inclusive schools, based on the variables
of gender, academic qualification, and years of experience. To determine
whether these differences are statistically significant, a three-way
multivariate analysis of variance (MANOVA) was conducted, as presented
in Table 13.

Table 13 Results of the Multivariate Three-Way Analysis of Variance

(MANOVA) for the Study Participants’ Ratings on the Training Needs Tool
for Learning Support Teachers in Inclusive Schools According to the Study

Variables
. . Degrees P
Source of variance Dimensions Sum of of Mean | F-value | Significance
/variable /dep_endent Squares Freedom Square (_F _ Lewel (p-
variables (SS) () (MS) | statistic) value)
Gender Teaching
Hotelling's = 0.270 methods and 141 1 141 197 197
F =3.894, Sig curricula
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Source of variance
[/ variable

Dimensions
/dependent
variables

Sum of
Squares
(SS)

Degrees
of
Freedom

(df)

Mean
Square
(MS)

F-value
(F
statistic)

Significance
Lewel (p-
value)

=0.003

School
environment,
adaptation, and
classroom
management

1.723 1

1.723

2.034

2.034

Methods of
emotional and
social support

1.199 1

1.199

1.213

1.213

Monitoring and
assessment

2.187 1

2.187

2.284

2.284

Communication
and
management

714

714

714

728

Total score of
the tool

553

.553

.553

728

Years of
experience
Wilks'
0.866= Lambda
F =0.824, Sig
=0.606

Teaching
methods and
curricula

3.336 2

1.668

2.331

.104

School
environment,
adaptation, and
classroom
management

.786

.393

464

.631

Methods of
emotional and
social support

1.379 2

.690

.697

501

Monitoring and
assessment

1.916 2

.958

1.001

372

Communication
and
management

1.296 2

.648

.660

519

Total score of
the tool

1.586 2

793

1.045

.357

Academic
qualifications
0.041 = Hotelling's
F=0.611, Sig
=0.692

Teaching methods
and curricula

.054

.054

075

.784

School environment,
adaptation, and
classroom
management

.088

.088

104

.748

Methods of
emotional and social

021

021

.021

.884
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support
Monitoring and 255 1 .255 .267 .607
assessment
Communication and .090 1 .090 .091 763
management
Total score of the .022 1 .022 029 .866
tool
Teaching methods 56.538 79 716
and curricula
School environment,
adaptation, and 66.929 79 847
classroom
management
Methods of
Error emotional and social 78.149 79 989
support
Monitoring and 75.630 79 .957
assessment
Communication and | 77.481 79 .981
management
Total score of the 59968 79 759
tool
Teaching methods and 60.071 83
curricula
School environment,
adaptation, and 69.486 83
classroom management
Overall group Methods _of emotional 80.552 83
mean and SO.CIa|.Supp0l‘[
Monitoring and 79.908 83
assessment
Communication and 79.878 83
management
Total score of the tool 62.043 83

Table 13 Results:

First: Gender Variable

The results in Table 12 d that there was no statistically significant
differences at the significance level of (a0 < 0.05) in the participants’ mean
scores across all dimensions that can be attributed to gender differences.
The F values for the various dimensions ranged from 0.197 to 2.284.
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Furthermore, the results showed no statistically significant differences at
the same significance level in the participants’ total scores on the
instrument due to gender differences.

Second: Variable Years of Experience

The results indicate that there were no statistically significant
differences at the significance level (a0 < 0.05) between the mean scores of
the study participants across all dimensions that can be attributed to
differences in years of experience. The (f) test values for the dimensions
ranged between (0.464-2.331). Moreover, the results show no statistically
significant differences at the (a0 < 0.05) level between the participants’
mean scores on the total score of the instrument due to differences in years
of experience.

Third: Academic Qualification Variable

The results indicated that there were no statistically significant
differences at the significance level of (a0 < 0.05) in the participants’ mean
scores across all dimensions that can be attributed to differences in
academic qualification. The F values for the dimensions ranged from 0.075
to 0.267. Additionally, the results showed no statistically significant
differences at the same significance level in the participants’ total scores
on the instrument due to differences in academic qualification.

The study results showed no statistically significant differences in the
training needs of Learning Support teachers based on the variables of
gender, academic qualification, and years of experience. However,
apparent differences were observed in the results.

Concerning the gender variable, the findings revealed no statistically
significant  differences, indicating that the training needs of Learning
Support teacher in inclusive schools are relevant to both male and female
teachers within the scope of Learning Support, regardless of gender. This
aligns with findings from previous studies such as Al-Oufi (2020) and Al-
Hadid (2022). Additionally, the limited number of inclusive schools for
boys can be considered a contributing factor, as it resulted in a smaller
sample of male teachers, reducing the likelihood of detecting statistically
significant differences.

As for the academic qualification dimension, the results revealed that
83% of the sample held a bachelor’s degree. However, the training needs
of teachers regarding educational programs vary according to their
academic qualification. Teachers who have obtained postgraduate degrees
for one year or more are better able to apply teaching methods and adapt

491



The Jordanian Association for Educational Sciences, Jordanian Education Journal, Vol (11), No (1),
Supplement (1) 2026

the curriculum. This is attributed to the fact that graduate programs include
more in-depth theoretical and practical content, which has enhanced the
skills of these teachers. As for those holding a bachelor’s degree, a clear
need for practical application was identified. This was confirmed by
Sanchez et al. (2023) in their study, which pointed to a gap between
theoretical knowledge and practical application among recent graduates.
This justifies the need to intensify practical training.

Finally, regarding years of experience, the study results showed no
statistically significant differences. This can be explained by the fact that
most of the study sample (42%) had less than three years of experience,
which made their training needs quite similar. Training needs may be
influenced by years of experience, as indicated in the study by Trivifio-
Amigo et al. (2022), which found that new teachers face similar challenges
regardless of their years of experience, and that ongoing training is what
makes a difference in performance. Additionally, the study by Da Siva &
Silva (2023) pointed out that new teachers require different training
compared to experienced teachers.

Finally, the study recommendsd providing continuous and intensive
training for Learning Support teachers in all areas, such as curriculum
adaptation and modification methods, monitoring and assessment, and
school environment adjustment, as these directly contribute to improving
the learning experiences of students with disabilities. These skills can be
developed among regular and support teachers through specialized
workshops, professional development programs, and ongoing support from
the ministry. The study also recommended increasing the number of
inclusive schools for boys, as a shortage was noted based on data from the
Ministry of Education.
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